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Preface 

Monitoring and updating of the WASC Action Plan occurs regularly by Cajon Leadership team, 

made up of chairs of all academic departments, program leads, and classified staff 

representatives, as a result of Cajon merging the WASC and SPSA into one document prior to 

2012. The merging of these two documents into one plan, mandated consistent monitoring and 

updating of the action plan in order to meet SPSA requirements. In 2012, the WASC Visiting 

Committee identified several critical areas for follow up... Strategies to address these critical 

areas have continued to be considered for each SPSA update. The yearly monitoring and 

updating of the action plan is done by the Leadership team after it obtains information from 

home groups, the Professional Development team, and parent groups. As part of the review 

process, these groups are provided a summary and analysis of school wide data and through the 

use of questionnaires, surveys, and open discussions, each group is asked to identify strengths 

and weaknesses of school programs and make suggestions for improvement. Input from these 

groups is then used by the Leadership team to develop strategies to meet identified school wide 

goals, WASC critical areas, and new state and district priorities. Input from students is also 

obtained through representatives from active student groups such as ASB and House of 

Representatives and from students serving on the School Site Council (SSC). Each year, 

categorical funding is used to support identified priorities within the action plan. Most recently, 

LCAP requirements have mandated that additional input from parent groups be solicited when 

reviewing and determining how funds are allocated to address steps within the SPSA/WASC 

action plan. 

In preparation for the 2018 WASC visitation, the WASC midterm report was prepared in 2015. 

At that time, the Leadership team constructed the progress report using information gathered 

through the yearly review of the action plan and from a series of group discussions reviewing 

school wide programs. Once a rough draft of the midterm report was prepared, it was sent 

electronically to the entire staff for review and comments. Revisions were made and the midterm 

report was submitted to the WASC chairperson for her visit in March of 2015. After the midterm 

review, the formal self-study process of evaluating the quality of the school program in relation 

to WASC criteria began. In the 2016/2017 school year, home groups reviewed the existing 

school vision statement and through a consensus process, a new vision statement better aligned 

with CCSS was written. The leadership team also worked to update the midterm progress report 

specifically addressing significant changes since the last accreditation and updating progress on 

addressing the Critical Areas for follow up identified in the 2012 WASC recommendations. In 

the 2016/2017 school year, the self-study process continued with the establishment of the WASC 

Team. The WASC Team was made up of the Program Facilitator and two classroom teachers 

representing the math and visual and performing arts departments. Also occurring in the 

2016/2017 school year was the formation of our current Focus Groups, which include all 

certificated and classified staff members with at least one representative per Focus Group. Once 

established, Focus Groups reviewed the school wide data and developed Student Learning 

Outcomes that targeted student needs associated with the Focus Group’s WASC criteria. The 

WASC team has continued to support the site in the 2017/2018 school year by compiling the 

different chapters of the WASC report and sending them out to the entire staff for revisions. The 

WASC team was also responsible for assisting the Focus Groups as they collected formal and 

informal Critical Areas of Need were developed. At each monthly meeting of the School Site 

Council, English Learner Advisory Council, and other parent groups, the progress of the WASC 

self-study was reported and parent, student, and stakeholder input recorded and shared with the 



 

school staff. The WASC Team then worked with the leadership team to make final revisions of 

the WASC report.  Aligning the WASC action plan with the Single Plan for Student 

Achievement (SPSA) and with district LCAP goals. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Chapter I: Progress Report  

Since the last self-study: 

Significant Developments 

There have been a variety of significant developments that have had an impact on the school 

and/or specific curricular programs since our 2012 six-year WASC review. They include the full 

implementation of Common Core and Next Generation Science standards, the application of 

Smarter Balance Assessment Consortium tests, course sequence changes in math and science, 

District implemented Units of Study, installation of the Link Crew peer mentorship program, 

advances in technology, development of Linked Learning College & Career Pathways, personnel 

changes at the site and amongst district leadership, the shift to the Local Control Accountability 

Plan, and the implementation of a seven period day. 

Additionally, these shifts have directly impacted our use of formative and summative assessment 

tools, at the site and district levels. This necessitated a change in our previous common 

assessments, which were in alignment with the now obsolete standards. In addition, the 

following actions have occurred: 

• New English Learner Standards embedded into all content areas 

• Change to Integrated Math I, II, and III course sequence from Algebra I, Geometry, Algebra II 

• Change to mandatory Biology, Chemistry, Physics science sequence from Biology, Physical 

Science, and Chemistry 

• Halting of district benchmarks 2014-2016; Piloting of new quarterly district benchmarks in 

math and ELA, 2016-2017 

• Initiating the creation and delivery of new site-created course alike common assessments in all 

content areas in alignment with new standards and frameworks 2016-2017 

• District implemented Units of Study based on Rigorous Curriculum Design in ELA, Math, 

History, and Science 

• Baseline year for SBAC in ELA and math Spring 2015 

Recommendations from WASC Mid-Cycle Report, December 2014 include: 

#1: Explore ways to use common formative assessment proficiency data to provide targeted 

intervention for at risk students during the school day. 

• Common formative assessments have shifted in a variety of ways due to the major 

developments and changes that have taken place at the start of the 2015-2016 school year. The 

new textbook adoption by the district for ELA and mathematics, as well as the Next Generation 

Science Standards, first year of preliminary CAASPP testing, shifts in IB curriculum and testing, 

the new SBCUSD graduate profile, new ELD standards, implementation of a District Google 

Classroom platform, and the district’s Linked Learning initiative have all led the Leadership 

team and the Professional Development team to create targeted time and evaluation of all the 

planning that was, and still needs, to take place. Teachers of math and ELA worked at the 

District and site level to establish and review best practices for instruction and assessment for 

balancing new textbook adoption with RCD Units of Study, especially in regards to the Scope 

and Sequence. This then allowed Cajon ELA and math teachers to evaluate and execute common 

“performance tasks” that address the common formative assessments to take place before and 

during the teaching process as suggested by the mid-year WASC team. In addition, History and 



 

Science departments at district and site levels worked to implement their own Units of Study, 

therefore establishing common units and assessments. Further alignment and review presently 

continues. 

Development of common unit plans is an area of focus for Cajon beginning in the 2017/2018 

school year. To meet this goal, teachers are provided with quarterly release days to work 

collaboratively to adjust district provided unit plans so that instruction is aligned across common 

courses. Teachers began the process of developing unit plans with data analysis of previous year 

SBAC scores considering the knowledge, in tested areas, and skills, in content areas not tested, 

in which student’s demonstrated lower achievement. 

Departments are collaborating to select best practices for addressing the knowledge and skills 

identified. 

 

 

#2: Continue to focus on instructional strategies that require students to actively 

participate in their learning. 

In 2013/2014, shortly after the mid-cycle visit, Instructional Rounds were implemented by 

SBCUSD. 

Instructional rounds consists of teachers observing in multiple teachers’ classrooms on an 

identified focus area or “problem of practice.” The problem of practice is an instructional 

problem that the host team wants to solve in order to improve student learning. The observation 

sessions are followed by a debriefing that allows teachers to identify the best practices observed 

targeting the problem of practice, discuss how they related to building rigor and increase student 

engagement for all students, and provide schoolwide recommendations for moving the school 

practice forward. Participation in Instructional Rounds is voluntary, but nearly all teachers 

participate in the instructional round process. Beginning in the 2015-2016 school year, Cajon 

PDT chose to focus on instructional practices that yield increased authentic student engagement 

as a problem of practice in response to critical area #2. Specifically, collaborative conversations 

and inquiry based learning were selected as areas of focus to identify and encourage the 

implementation of active engagement strategies that would require students to actively 

participate in their learning.  

The increase of technology in classrooms between 2015 and current year, allow for students to 

be much more closely integrated and actively participate in their learning. Turnitin.com is much 

more commonly used by teachers and students, as is Google classroom, so that students get 

much more rapid feedback, can work on peer reviews and digital dialogue, and learn to be a 

digital citizen. With many more laptop carts in classrooms as well as greater accessibility of 

department laptop carts, students continue to grow by engaging in web research and accessibility 

to online resources to support the re-teaching of problematic concepts and/or review of critical 

skills. 

In the past six years, the SBCUSD SPSA development process has gone through several major 

changes. In response to these changes, the format for the WASC/SPSA action plan has been 

modified yearly. While the format of the action plan has experienced several changes, the 

expectation that school sites address the WASC critical needs has remained a constant focus. 

Additionally, schoolwide growth targets are developed for each site after the community reviews 

schoolwide data and District, LCAP, and state priorities are considered. The goals are cross-



 

referenced within the SPSA and LCAP Addendum to ensure that concrete action steps and 

appropriate allocation of funds is achieved. These action steps are identified and fund allocation 

is completed annually with the review and update of the Cajon SPSA and LCAP Addendum. 

As action steps are outlined to address each goal and monitored by the school leadership team 

and parent advisory groups, WASC critical needs are considered and serve as a constant thread 

from year to year. The effectiveness of the action plan is evaluated using the most recent student 

data, and parent, student, and staff surveys. A review of the action plans over the last six years in 

combination with the responses outlined above for each critical area indicate that while growth 

targets are not always completely met, Cajon consistently evaluates its programs and works 

diligently to improve its instructional program to meet the needs of all students. 

 

#3: Provide ongoing monitoring of, and support for, implementation of active engagement 

strategies. 

• In addition to the work of implementing and monitoring implementation of active engagement 

strategies, students participate in annual surveys, Gallup Poll and Panorama Climate & Culture, 

Secondary Student Survey, that are used to assess their levels of engagement and perceptions of 

connectedness. The 2017 Climate & Culture Survey administration was the first of its kind. 

Questions provided information on student’s perception of Climate of Support for Academic 

Learning, Knowledge and Fairness of Discipline, Rules and Norms, Safety, and Sense of 

Belonging (School Connectedness). 

Teachers worked in Home Groups to analyze Panorama Poll results and identify strategies for 

increasing levels of engagement. In the most recent analysis completed in May 2017, teachers 

identified a variety of strategies for addressing student’s perceptions including setting aside more 

instructional time for more individual time with students, continuing to use positive behavioral 

supports and advocate for universal use of agreed upon interventions, using a common discipline 

matrix or decision tree for classroom discipline to address perceptions of unfairness. Teachers 

also shared a need to be open to build relationships, give feedback, comfort students when they 

feel bad, and have students write down their feelings of what they need to have heard by the 

teacher. Suggestions for improvement in the survey administration included having teachers give 

this same survey to their own classes in order to ensure accurate feedback to make improvements 

and provide support. Once staff has received more accurate feedback from their students, they 

can then work to serve student needs better. In addition, staff can continue standing at the door 

during passing period, continue providing an anonymous platform for students to report incidents 

and concerns, and continue leading discussions with students regarding extracurricular 

opportunities like clubs, organizations, academic programs, and athletics. 

#4: Evaluate data from support classes to determine program effectiveness. 

Support classes now exclusively consist of math support and target 9th grade students. Students 

are identified for participation based on middle school CAASPP math achievement and middle 

school math teacher recommendations to Cajon counselors. The support class teacher 

collaborates with 9th grade core math teachers to review selected content and skills to students in 

order to promote success in their core classes. District benchmark assessment data is analyzed to 

monitor student progress and adjust instruction as needed.  

 

 



 

Chapter II: Student/Community Profile  

Briefly summarize the most critical information from the student/community profile that 

impacts the school. 

Cajon High School is located in the northeast quadrant of San Bernardino, 64 miles east of 

downtown Los Angeles, and made up of a diverse student population from a variety of 

backgrounds and needs.   The city of San Bernardino has faced financial difficulties over the last 

six years.  On August 1, 2012, the city filed for bankruptcy.  For three years, the people of San 

Bernardino suffered from a loss of city jobs and pay freezes for city employees.  It was not until 

May 2015 that a plan was adopted in order to take the city out of bankruptcy.  During this time, 

San Bernardino was deemed the poorest city in California.  In June 2017, it was announced that 

the city was out of bankruptcy.  However, the demographic data for the city of San Bernardino 

demonstrates that the economic recovery has not been fully realized.  Forty four percent of 

individuals below the age of 18 are living at or below poverty level.  As of March 2017, the 

unemployment rate is at 6.6 percent.  This is a significant decrease from the 14.1 percent 

unemployment rate for the Riverside/San Bernardino area recorded in 2012, but still higher than 

the county and state unemployment rate of 5.0 % and 5.2 % respectfully. 

Another significant challenge for the city of San Bernardino is the high crime rate.  In May of 

2016, LA Weekly published a report identifying San Bernardino as California’s most dangerous 

city.  The city has ranked top 10 for municipalities with the lowest investment in law 

enforcement.  The high crime rate has been attributed to several factors including, the median 

income slightly decreasing from $39,895 in 2010 to $38,213 in 2016, coupled with the median 

home price increasing 173 percent, $84,000 to $239,100, from the year 2000 to 2016.   

Other pertinent data (e.g., attendance rates, size of EL/LEP population, teacher credentialing, 

class size, dropout rates, programs for students) 

The school populace is a resemblance of the ethnic diversity found in the city of San Bernardino 

county with 65 percent of the population being Hispanic/Latino, 15.8 percent White, 12.7 

percent Black/African American, 3.6 percent Asian, and 0.4 percent American Indian and Alaska 

Native.  

 



 

 

In 2015, 48.7 percent of the San Bernardino city residents spoke a language other than English at 

home with Spanish accounting for 43 percent of those residents. Because of the high percentage 

of households who speak Spanish as their dominant language, San Bernardino City Unified 

School District employs a large number of employees that are bilingual (Spanish). 

The distribution of students in each grade level has been fairly consistent over the last four years. 

The percent of 9th and 10th grade students together has averaged just under 55 percent. The 

percent of 12th grade students has remained consistent at 23 percent over the last 4 years. It 

should be noted, that the consistency of 12th grade students at approximately the 23 percent level 

reflects an increase in the percentage of 12th grade students since the previous WASC report. 

The rate of EL student reclassification has also changed in the past several years. Students are re-

designated when they achieve district-specified scores on state English language proficiency 

assessments and meet other academic criteria. With the suspension of CST tests, students were 

able to reclassify within the district with acceptable GPA, English Language Arts class grades, 

CELDT scores and data from STAR Renaissance testing that demonstrated students were able to 

read at or near grade level. The number of students reclassified as Fluent English Proficient 

(FEP) has increased 6.5 percent in the last 4 years. This increase in in the percentage of students 

being reclassified accompanies the aforementioned change in student proficiency level. The EL 

population does include students who are moderate to severely learning disabled and 

reclassification of these students is determined by their IEP goals and may not occur as 

frequently as other students. 

Average Daily Attendance Average daily attendance rates are calculated using data collected 

through the Aeries attendance system. The schoolwide or overall daily attendance for Cajon 

Students is 95.6 percent. This represents a relatively stable attendance rate overall. 

However, examining attendance by subgroup shows that there is variability within selected 

student groups. 



 

 

 

Parent education level is self-reported when students first enroll in the district. The average 

parent education level, when ranking “not a high school graduate” and “graduate school” on a 

scale of 1 to 5, is 2.0. Nearly half of Cajon’s students come from families that fall within the 

band of high school graduate to some college. When adding in the category of “not a high school 

graduate” we found that 61.8% of Cajon students come from families where parents have not 

completed college. 

 

 

● School’s analysis of student achievement data (e.g., AYP, API, AP, college SAT, 

graduation rates, and program improvement status). 

CAASPP test results differed greatly from previous perceptions of student achievement. This 

was in part due to newly implemented, rigorous common core standards. Additionally, the 

format of the tests differed greatly from previous assessments and required to students construct 

responses in ways that were still new to both students and teachers. Finally, implementation of 

CAASPP testing also coincided with a suspension of district common assessments so that 



 

calibration to new standards, pacing, and units of study could be made. District common 

assessments, benchmarks, have only began to be delivered the 2016-2017 school as a pilot of a 

new online testing system. During this time, students in grades 9 and 10 only participated in local 

paper/pencil assessments that may not have matched the level of rigor and formatting of 

CAASPP assessment since students only participated in CAASPP testing in the 11th grade for 

English Language Arts and math and Grade 10 for science. Despite these obstacles, Cajon 

students performed well compared to district averages. In the first year of reported scores, 56 

percent of Cajon students exceeded or met grade level standards for English Language Arts and 

25 percent accomplished the same for math. This is compared to a district passage rate of 41 

percent for English Language Arts and 15 percent for math for the same year. Since that time, 

the trends for growth have mirrored the district overall but maintained a higher level of 

achievement than district averages.  

 

 

 

Student Graduation Rate for the 2016 - 2017 School year was 96.4 percent, 2015 -2016 reported 

95.5 percent.  Overall, this is a 1.1 percent increase from the 2014 - 2015 school year. 



 

 

 

 

 

 



 

Chapter III: Quality of the School’s Program 

CATEGORY A. ORGANIZATION: VISION AND PURPOSE, GOVERNANCE, 

LEADERSHIP, STAFF, AND RESOURCES 

A1.   Vision and Purpose Criterion 

A1.1 Vision - Mission - Schoolwide Learner Outcomes - Profile 

  

Cajon stakeholders participated in the updating of the vision statement at the end of the 2016‐ 

2017 school year. Staff worked collaboratively to design a new vision statement, and then shared 

it with stakeholders including parents in SSC, ELAC, LAC, and AAPAC parent groups and 

students via the school leadership classes.  

  

A1.2 Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes 

 

The school’s Schoolwide Learner Outcomes, more previously known as ESLRs, were recently 

updated via WASC Focus Groups in order to reflect new information such as current 

expectations for achievement and testing, 21st century skills, common core standards, 

community values and input from multiple stakeholder groups. 

  

A1.3 Understanding of Vision, Mission and Schoolwide Learner Outcomes, District LCAP 

  

Stakeholders were able to participate in surveys and polls in order to assess the level of support 

these new statements had achieved. Stakeholders are often members of more than one council, 

and SLOs are shared by all councils.  The vision statement and SLOs are public knowledge, and 

have been communicated in a variety of ways to all stakeholders.   Cajon HS pursues multiple 

avenues in order to reach stakeholders regarding input for the development of the school’s 

mission, vision, and SLOs. Monthly parent meetings are held. Cajon HS updates their website, 

utilizes Remind (voluntary) and PeachJar applications (email, voicemail, text options) that send 

reminders to parents to alert them of any upcoming events on campus. In addition, student input 

is gathered through SSC meetings as well as ASB and House of Reps meetings, while site admin 

receives feedback from district admin via district meetings. 

 

A2.  Governance Criterion 

A2.1 Governing Board and District Administration 

The goal of SBCUSD is to keep the community informed of all the latest decisions and 

discussions. Board meetings are held at the Board of Education bimonthly and are open to the 

public unless otherwise specified. District agendas, minutes and workshops can be found on the 

district’s website and on the district’s YouTube channel. All school board policies and 

administrative regulations are contained in public documents. SBCUSD Affirmative Action 



 

Office handles Uniform Complaint Procedures, while Affirmative Action programs include 

complaints alleging violations made by the district of federal or state law/regulations.  

 

SBCUSD has a District Technology Committee (DTC) that creates the comprehensive 

technology plan for the district. They discuss district priorities, technology issues, 

implementation plans, and relevant research and provide input on components of the new plan. A 

subcommittee of DTC members then meet with students at several district high schools to 

discuss the plan and collect student feedback.   

 

Students acknowledge the district’s Acceptable Use policies for technology when registering for 

school, and they must take a technology survey at the beginning of the year in order to ensure 

understanding of Cajon’s technology expectations. Students are not allowed to use the 

technology until this test is passed. Once they do pass, students have access to two computer labs 

on campus, one of which is staffed with a full-time instructional aide to provide assistance to 

students. SSC has approved the purchasing of these labs, technology within the labs, online 

access and necessary hardware in order to support the advancement of Cajon’s students.  In 

addition, students have access to computer devices in the classrooms when checked out by 

credentialed staff.   

 

A2.2 Understanding the Role of the Governing Board 

 

The governing board has the overall say about the curriculum offered, and these directives are 

communicated through site administration. The office of secondary education works with school 

site administration and staff to establish policies and procedures regarding curriculum 

development and support of research based instructional practices.   

 

A2.3 Governing Board and Stakeholder Involvement 

 

Cajon’s SPSA plan aligns with LCAP expectations that are developed at the district level. Cajon 

monitors how well the school plan is being implemented via monthly SSC meetings in which 

members discuss site expenditures, new programs to increase student success, and monitoring 

ongoing programs to see how effective they are. Parents are additionally able to monitor LCAP 

expectations and progress through their monthly parent meetings such as ELAC, LAC, and 

AAPAC. Meeting agendas and minutes offer documentation reviewing such topics to any 

parents who are unable to attend those meetings. Parents and other stakeholders are encouraged 

to participate in annual surveys in order to assess opinions regarding the Title I program and site 

customer service.  

 

 

 



 

A2.4 Board’s Evaluation/Monitoring Procedures  

 

Cajon’s School Site Council and Leadership team members work collaboratively to develop the 

SPSA. The SPSA development process begins with the ongoing review of school wide data. 

Staff and other stakeholder groups provide input regarding effectiveness of funded programs. 

The LCAP plan and SPSA are public documents available for review in the school Title I office 

and the school website. The Cajon LCAP and SPSA/WASC action plans are organized to align 

each expenditure with one or more of the eight state priorities, SBCUSD LCAP Goals, and 

SBCUSD LCAP focus areas. 

 

A2.5 Complaint and Conflict Resolution Procedures 

 

Cajon follows a Uniform Complaint Procedure that can be found in the board policy and the staff 

handbook. This is shared with parents annually via SSC, ELAC, AAPAC, and LAC meetings.  

 

 

A3. Leadership: Continuous Planning and Monitoring Criterion 

A3.1 Broad‐Based and Collaborative 

 

Administration, the leadership team, departments and individual teachers review assessment 

results from the district Benchmarks, common grade level assessments, and the Smart Balanced 

Assessment Consortium (SBAC). Collaboration time is provided weekly (Mondays) to teachers 

in order to modify and create teaching practices in order to better meet the needs of the students, 

based on the results of these assessments. This process is ongoing and developing at different 

rates per grade level, department, and program.  This input is considered when creating the 

annual SPSA, and the school’s Professional Development Team (PDT) collaboratively develops 

the PD calendar to ensure site collected data informs staff training and PD days.   

 

A3.2 Single School Plan for Student Achievement Correlated to Student Learning 

 

The goals established in Cajon’s SPSA serve as a guide for instructional and intervention 

programs for the school year. Additionally, their SPSA demonstrates a focus on college and 

career readiness, and other site and district determined goals by aligning each budget expenditure 

with at least one state, local, or site goal. The plan also identifies the subgroup each expenditure 

targets.  

 

A3.3 Staff Actions/Accountability to Support Learning 

 



 

All staff is able to participate in any of Cajon High School’s decision-making bodies, which 

include Professional Development Team (PDT), the Leadership team, PBIS Support team, and 

the SSC. For all teachers are not participating in any of these bodies, online surveys and in-

person ballots are conducted annually so that information used and reflected on can be 

representative of the entire staff.  

 

A3.4 Internal Communication and Planning 

 

All stakeholders and staff are given and made aware of the district’s Uniform Complaint Policy 

at the start of each school year. Cajon’s admin maintain an open-door policy so that any staff 

members can have the opportunity to communicate their ideas, concerns and plans. Differences 

within a department may be resolved by the department chairperson or supervising administrator. 

 

 

A4.  Staff: Qualified and Professional Development Criterion 

A4.1 Qualifications and Preparation of Staff 

 

SBCUSD has a system in place to ensure that staff members have the appropriate credentials 

and/or required specialized training for their assignment. When a fully credentialed teacher is not 

available, the district may employ a person with a short‐term staff permit or provisional 

internship permit under the conditions and limitations provided in state and federal law. All 

teachers are afforded the opportunity for training in their area of expertise as well as other 

programs and curriculum they are qualified to teach and wish to implement especially as it 

pertains to Pathways, AVID, Technical Careers, MYP and IB. Interns in the classroom are 

required from their university to complete 45 hours of EL support/professional development.  

 

A4.2 Staff Assignment and Preparation 

 

SBCUSD offers numerous programs that support the improvement and development of the 

district’s new teachers. BTSA, BTSI, PAR, district PDs, buddy teachers, AVID Summer Institute 

and PD through the English Learner department are all options that the district offers in order to 

help build up their employees.  

 

A4.3 Defining and Understanding Practices/Relationships 

 

A staff handbook is available in both hardcopy and electronic copy for Cajon’s staff members to 

review at the beginning of each new school year. This is updated regularly in order to include 

school event dates, emergency procedures, PD meetings, and substitute teacher requests.  

 



 

A4.4 Support of Professional Development/Learning and Measurable Effect on Student 

Learning 

 

The ongoing professional development at Cajon is delivered through weekly PD time as dictated 

by a memorandum of understanding with the San Bernardino Teachers Association and the 

SBCUSD. Professional development needs are prioritized with the input of the PD team and 

administration based on staff input delivered via annual PD survey. Professional development 

offered is designed to directly support improved achievement of students, attainment of SLO’s, 

especially the critical needs.  

 

Online courses offered for credit recovery are taught by Cajon site staff. Because of this, all 

online staff members participate in all PD activities as onsite staff members. The extent of any 

online curriculum centers on the A+ and APEX credit recovery systems. Teachers who oversee 

students in these programs are given systems training through SBCUSD Secondary Education 

Department. 

 

A4.5 Supervision and Evaluation 

 

Cajon admin follows the evaluation and supervision provision set forth by the SBCUSD Human 

Resources Department. A list of teachers for evaluation is distributed to admin annually and it 

becomes their responsibility to follow the contractual timelines for observation and evaluation. 

Probationary teachers receive two observations and one evaluation; tenured teachers receive one 

observation and evaluation during their evaluation cycle. The evaluation process recently 

changed to include goal setting by individual teachers.  

 

A5.  Resources Criterion 

A5.1-A5.2 Allocation Decisions and Their Impact 

 

Cajon HS has enough classrooms for each teacher to have his/her own classroom space, but not 

all science teachers have direct access to science labs. Wireless access is inconsistent in some 

areas of the campus, but electrical outlets and data ports are continuously added to accommodate 

need. There are two computer labs on campus and teachers must department shared different 

laptop carts. Cajon HS added a Google Cloud system to assist with the high need for printing 

documents.  

 

All teachers have computers, printers and LCD projectors. Some teachers even have their own 

writing pads. Computers and printers are available in the library, career center and computer labs 

for student usage. 

 



 

Cajon’s SSC provides direction in regards to when and how the school’s funding will be spent. 

They work collaboratively with the district and school staff in order to determine how to spend 

categorical funds. Budgeting is largely based on staffing needs, but particular funds, like LCFF 

Supplemental/concentration funds are based on number of ELs, Foster Youth and Title I 

students. Cajon High School finds ways to spend the money that will have the greatest benefit to 

the student population.  

 

Cajon High School’s annual budget is developed in coordination with the district office and 

stakeholder community participating in SSC and ELAC. The school’s budget based on allocation 

formulas are provided to each school by the district office. Annually, stakeholders meet to 

analyze school data, identify needs, and develop a plan to use Title I and LCAP funds to meet 

prioritized needs. Each time an expenditure is made from the Title I or LCAP budget, the site 

personnel provides a justification of the expense from the collaboratively developed plans.  

 

A5.3 Facilities 

 

Cajon High School has 119 classrooms, a library, an auditorium, a gymnasium, and an 

administration office. The campus was built in 1967, and the facility strongly supports teaching 

and learning through its ample classroom and athletic space, and a staff resource room. Cajon is 

committed to providing a multitude of instructional programs in a safe and secure environment 

that develops academically proficient learners, effective communicators and responsible citizens.  

 

Cajon administration strives to ensure that all facilities are stocked, supplied and maintained to 

needed standards to assure students of their safety; however, the student bathrooms do not live 

up to these standards. There are shortages with supplies and the cleanliness of the bathrooms, 

and they are not always open to the students who participate in after school athletics, academics 

and extracurricular activities.  

 

Placement of Campus Security Officers (CSOs) is determined by district policy. Additional 

CSOs can be allocated for emergency situations or community events. In addition to the CSOs, a 

program facilitator, administration, and volunteer teachers support with active supervision during 

passing periods, at lunch, and before/after school. 

 

The PBIS System includes a site-based system of “Cowboy Ethics” that details expectations and 

values which all stakeholders are expected to uphold. Implementation of PBIS and adherence to 

Cowboy Ethics has led to a reduction in discipline occurrences (suspensions/expulsions). 

Information on Cowboy Ethics is also included in the student handbook located in the student 

agendas distributed each year. Security personnel monitor students’ behaviors. Good behaviors 

are rewarded through the point system, HERO. PBIS information is posted throughout campus to 

remind students of the good behavior standards and how to exhibit that behavior. 



 

 

A5.4 Instructional Materials and Equipment 

 

As a public school, Cajon is obligated to provide adequate textbook and lab equipment as 

outlined in Williams Act. Annually, district Williams’ teams visit sites to evaluate sites and make 

repairs as needed to ensure compliance. Having adequate technology, software and textbooks has 

been shown to impact student learning in a positive way. Additional resources/intervention tools 

are aligned with the school plan and LCAP and approved through the SSC. The ultimate goal is 

that all expenditures promote student learning.  According to a meeting with district 

representatives, there currently is a district wide 2:1 rollout plan for student issued 

Chromebooks. With the implementation already in place at the elementary level, middle and 

high school students are next to receive the devices according to the scheduled plan. 

 

A5.5 Well-Qualified Staff 

 

A professional development team was established in ‘06/’07 to plan and coordinate staff 

development activities. The team is composed of administrative staff and teachers. Members of 

the PDT vote on a chairperson to lead the group. The team was created based on a WASC 

recommendation and district mandate in order to develop goals and objectives for each year’s 

staff development time during Monday MOU’s. The bell schedule was modified to include this 

professional development on Mondays.  

 

There is time given to course-alike groups during MOUs to develop and analyze common 

assessments to support modification and implementation of instructional strategies to improve 

student achievement. This year, the foci of site professional development are unit planning and 

grading practices, and positive climate and culture. Each department has been given release days 

to work on writing unit plans. The Leadership team and site technology resource specialist has 

worked to create a template to help faculty with the unit writing process. 

 

As the district shifts to across the board Linked Learning, program leads have been given 

training for their pathways. A program specialist to coordinate Linked Learning and pathways 

was recently appointed. She has worked with admin, counselors, teachers, the business 

community, and other stakeholders to to establish the Linked Learning Program. Staff 

development is an ongoing process as the program grows. Cajon has been awarded a grant to 

work with Amazon and the Leadership team is in the process of meeting with Amazon to tour 

their facilities to see where this collaboration can go. 

 

MYP/IB training is offered each year and the site has its own IB coordinator. Each year, 

approximately 10 teachers are sent to MYP/IB training. As the IB curriculum is constantly 



 

changing, there is a need for staff members to be trained each year. Secondary Education and 

LCAP funds are used to pay for the training.  

 

Nine teachers have been sent to the Link Crew training since implementing the program. 

Funding for this training has been provided by LCAP and/or site funds. Link Crew is tasked with 

supporting the freshman class to make a successful transition to high school. All freshman are 

assigned a junior or senior Link Leader who will help mentor the student. Link Crew also hosts a 

freshman orientation at the beginning of the year, as well as various freshman activities 

throughout the year to improve student involvement and school culture.  

 

A5.6 Long-Range Planning 

 

According to LCAP/LCFF guidelines, Cajon provides support for at-risk populations such as the 

socio-economically disadvantaged students and the English Learners. The school’s annual 

budget is developed with stakeholder input from ELAC and the SSC, with district approval. It is 

based on allocation formulas that are provided by the district office. Stakeholders meet annually 

to analyze school data, identify needs and develop a plan using Title I and LCAP funds to meet 

prioritized needs. Each time an expenditure is made from Title I or LCAP budgets, site personnel 

provides justification of the expense from collaboratively developed plans. Regular updates on 

the use of funds and effectiveness of the expenditures on increasing student achievement are 

provided to both the SSC, ELAC and other stakeholder groups.  

 

CATEGORY A: ORGANIZATION: VISION AND PURPOSE, GOVERNANCE, 

LEADERSHIP, STAFF, AND RESOURCES 

Areas of strength for Organization: Vision and Purpose, Governance, Leadership, Staff, and 

Resources (if any): 

 

● Buddy Teachers on campus is a great support system for colleagues and beginning 

teachers 

● Professional Development time is provided every Monday and on pull-out dates by 

departments 

● Access to textbooks, computers/laptops and printers are available to all students and 

teachers 

 

Key issues for Organization: Vision and Purpose, Governance, Leadership, Staff, and 

Resources (if any): 

 

● The cleanliness and maintenance of the student bathrooms needs to be improved to meet 

not only district but student expectation 



 

● Continue to incorporate and encourage the development of a positive school culture and 

common grading practices in order to increase student participation and personal 

responsibility 

● Develop and implement a clear plan, based on data, from the leadership committee for 

professional development, solidifying a clear structure for school programs and initiatives 

like the college and career pathways, and ensuring the SBCUSD Protocol is used 

schoolwide in common assessments. 

 

 

 

 

Important evidence from the self-study and the visit that supports these strengths and key 

issues include the following: 

 

● 2017 WASC Survey 

● Communication of SLO’s and Vision Statement validated during student, parent, and staff 

WASC on-site meetings 

● Current staff participate in the Curriculum Planning Committee (A2.2) 

● PD Agendas/Annual PD Calendar 

● WASC Report 

 

 

  



 

CATEGORY B. STANDARDS-BASED STUDENT LEARNING: CURRICULUM 

B1.  Rigorous and Relevant Standards-Based Curriculum Criterion 

B1.1: Rigorous and Relevant  

Evaluate how effective the school uses current educational research related to the curricular areas 

to maintain a viable, meaningful instructional program for students. 

During the current school year, Cajon staff was provided with core subject frameworks, the 

Common Core Standards, and NGSS standards, through an online website for ease of accessibility.  

Cajon HS utilizes a minimum of four professional development days yearly, dedicated to allowing 

for core departments to collaborate on unit planning and design of consist practices.  Use of the 

Gale Cengage e-library of teaching resources has also been introduced to Cajon staff as a resource 

for curriculum and instruction. The e-library was a district purchased item and at Cajon HS, it is 

used in different ways. Currently it is being used more for ancillary materials. Teachers are 

working on getting to know the library. In English, they use articles from the library to support the 

RCD units.  

 The stakeholders of Cajon have just begun to familiarize themselves with the rigorous 

expectations of the Common Core standards and have begun discussions around common 

instructional practices both inter and intra-disciplinary. The rigor level in the IB courses is 

determined by the requirements of the IB system. Many teachers let the IB curriculum inform how 

they teach the college prep courses and then provide supports. Each department has a vertical skills 

map. This is a document created by the departments and informs teachers where students need to 

be academically in the subsequent course. Currently, there are 27 12th grade students earning an 

IB diploma but 127 earning college credit in English--this shows that students can do both. 

Evidence of the Cajon HS Schoolwide Learner Outcomes was found by the VC through posters in 

the classrooms and on campus. It seems that the SLOs are not intentionally incorporated into daily 

lesson plans. However, teachers know their SLOs and they are broad enough (students will be 

academically proficient, effective communicators, and responsible citizens) that are embedded in 

coursework naturally. In addition, The Cowboy Ethics are posted everywhere and both staff and 

students know them. These ethics help build responsible citizens.   

B1.2: Defined academic standards and college-career standards for each subject area 

Determine the extent to which there are defined academic standards and college-and-career-

readiness standards for each subject area, course, and/or program. 

The following documents/resources are used by Cajon staff to define their standards and learning 

targets: 

● Common Core  

● NGSS (Science) 

● State Standards for: Social Studies, Visual-Performing Arts, Foreign Language, Physical 

Education, Special Education 

● California English Language Development Standards 

● CTE guidelines for Academy Pathways 

● MYP/IB standards 

● AVID curriculum 

● Link Crew Tutoring/Peer Collaboration 



 

The college/career readiness standards are defined by CTE guidelines, MYP/IB standards, and 

Perkins grant guidelines. The VC found evidence of department unit plans and course catalog 

course descriptions, which demonstrate that Cajon HS has defined academic standards for each 

subject area and course.  

 

Counselors are responsible for providing students and parents with guidance of A-G and other 

graduation requirements, college and career pathways, and 4-year planning.  Cajon staff is at the 

awareness stages of understanding the Common Core standards and the level of rigor required for 

students to demonstrate mastery.  Admittedly, only a small percentage of staff members have 

received formal training on the implementation of the Common Core Standards. 

 

B1.3: Congruence: There is congruence between the actual concepts and skills taught, 

academic standards, college-career standards, and SLOs. 

Evaluate the extent to which there is a congruence or consistency between the actual concepts and 

skills taught, the academic standards, the college-and-career-readiness standards, and the 

schoolwide learner outcomes. 

Cajon Hs stakeholders recognize that they have a long way to go in their efforts to ensure 

congruence between the academic and college-career readiness standards, the newly adopted 

SLOs, and the actual skills being taught.  Staff utilizes release days and Monday morning 

professional development sessions (MOU) for departments to collaborate on common pacing 

plans, common assessment design, and have begun to implement some practices aligned to the 

Mastery Grading/Learning methods.  In 2014, the District established the RCD (Rigorous 

Curriculum Design) teams to assist in writing common instructional units and pacing guides so 

courses and expectations can be better aligned to the standards.   

In some classrooms student work samples demonstrate the efforts of Cajon staff to align course 

work with the standards and real world experiences.  However, there was insufficient evidence of 

student work samples with a common rubric for students to understand proficiency levels. 

 

B1.4: Integration Among Disciplines 

Evaluate to what extent there is integration among disciplines and where applicable, integration 

of outsourced curriculum into the program so that curricular integrity, reliability, and security 

are maintained.  

The pathways are the source of integration for Cajon HS. A program specialist assists each 

pathway to develop an identity. Data is kept to track the number of students in pathway. Each 

pathway has a designated lead teacher to help integrate the career technical components with the 

school curriculum addressed in core content area classes. Counselors also sit on the pathway team 

and are included in decisions about pathway expansion.  

Teachers of the IB program use that curriculum to inform the lessons in the College Prep courses. 

This is not a formal process, but could be. There is evidence of informal collaboration between 

teachers in the IB program regarding helping students manage time for long-term assignments.  

 



 

B1.5: Articulation and Follow-up Studies 

Determine the extent to which the school articulation curriculum programs and expectations with 

its feeder school, local colleges and universities, and technical schools. Explain how the school 

uses follow up studies of graduates and others to learn about the effectiveness of the curricular 

program.   

The counselors and IB coordinator articulate with feeder middle school programs. The Career 

Center Teachers coordinates guest speakers from colleges, universities, and industries. Graduates 

complete a profile prior to graduation indicating their post-graduation plans regarding college 

attendance, military enrollment, or plans for employment. Students are contacted by Cajon staff 

after graduation to determine if students actually completed their plans. Counselors meet with all 

incoming 9th grade students. Counselors inform the special education department chair of those 

students that have IEPs or 504s. Students with IEPs are assigned a case manager who ensures the 

student’s schedule matches the student’s IEP. Various coordinators, teachers, and program 

specialist articulate with the middle schools to recruit students for their programs. The district runs 

a report for projected numbers in order to recommend placement of students in the EL program.  

 

B2.  Access to Curriculum Criterion 

B2.1: Processes to allow all students to make appropriate choices and pursue a full range of 

realistic options. 

Evaluate the effectiveness of the processes to allow all students to make appropriate choices and 

pursue a full range of realistic college and career and/or other educational options. Discuss how 

the school ensures effective opportunities for career exploration, preparation for postsecondary 

education and pre-technical training for all students. 

Students are provided with multiple opportunities to make choices with regard to their 

educational experiences.  Counselors meet with students twice a year. The ratio of students to 

counselors is roughly 350:1. The college-career center is available for students to receive 

information regarding college application processes, FAFSA, and career guidance.  

The new college-and-career pathways (CTE) provide Cajon students with experiences specific to 

their college-and-career choices.  All students are given the opportunity to enroll in a pathway.   

There is an IB Coordinator who sits down with every IB student grades 8-12 to discuss their 

individual plan.  

 

B2.2: Accessibility of All students to Curriculum 

Evaluate students’ access to a rigorous, relevant, and coherent curriculum across all programs 

that includes real world applications. To what extent do the instrucal practices of teachers and 

other activities facilitate access and success for all students? 

Each department has an action plan. Some of the core departments are working on a vertical 

alignment plan while others like math and social studies have a formal document. Some plans 

have a district wide focus and others are site based. Teachers who teach the IB courses use the IB 

curriculum to inform their instruction in College Prep courses. Students are able to take IB 

courses and college prep courses simultaneously.  

Courses are monitored for continued A‐G alignment and SBCUSD updates course descriptions 



 

so our classes meet AG requirements. All courses are listed in the SBCUSD Course Catalog, 

which is updated each year. 

There are CTE and Career Pathway classes available, which give the students a chance to 

explore possible career paths. Counselors complete graduation checks throughout the student's 

time at Cajon in order to ensure the student's graduation eligibility and to see if their classes meet 

the AG requirements 

College Fairs assist students to make the appropriate choices to pursue a full range of realistic 

college and career options after high school. They assist students in finding what schools are 

available to them in their preferred subject of study. 

 

B2.3: Student-Parent-Staff Collaboration 

Evaluate to what extent parents, students, and staff collaborate in developing, monitoring, and 

revising a students’ personal learning plan and their college and career and/or other 

educational goals. 

Counselors meet with students to develop a student’s personal learning plan on a semiannual 

basis to make sure they are fulfilling/meeting necessary requirements (A‐G, Pathways, personal 

goals, graduation requirements). Teachers communicate with parents as needed via 

telephone/email/Aeries. Student’s learning plans are updated each semester as grades are posted 

to transcripts. Any credit and A‐G deficiencies are discussed with students with counselors. 

The IB coordinator works with feeder middle schools to articulate the MYP program between the 

middle school and high school program. The IB Coordinator assists the counselor in correct 

placement of MYP and IB students to allow students to obtain the MYP certificate and/or the IB 

Diploma. All MYP and IB courses satisfy A-G requirements. The IB coordinator meets with 

every IB and MYP student each year to go over their individual plan.  

Parents are included in the process of developing a student’s individual learning plan through a 

variety of means including:  

● Parent Orientations are held at the beginning of each school year for each grade 

level to identify and discuss the expectations and major milestones of each year of 

high school.  

● Parent surveys are distributed to make parents aware of Academy/Graduation 

forecast.  

● Back to School night expectations are discussed for individual classes  

● There are several Senior meetings to inform senior students and parents the 

expectations and processes leading towards graduation  

Supports are provided to non-English Speaking students/parents to assist in the development of 

personal learning plans including: 

●  Translation of all school documents  

●  One on one translation services for all parent conferences  

●  Translation services at graduation events and conferences via headphones  

Supports are provided for students and/or parents who may be ambivalent or unaware of the 

academic requirements necessary to access college and university systems including:  

● Letters home 

● School and District Websites  



 

● Auto call system  

● Counselor and teacher calls home  

● Counselor meetings with student 

 

B2.4: Post High School Transitions 

Evaluate the effectiveness of the strategies and programs to facilitate transitions to college, 

career, and other postsecondary high school options. 

Students can choose to take a course concurrently at San Bernardino College. There are plans to 

begin offering a SBVC college courses in the second semester of 2018 at Cajon. There are also 

several programs that assist students with college preparedness support including: Gear Up for 

class of 2020, UCAN college fair, District College Fair, TRIO Talent Search, Valley Bound 

Program, AVID. There are multiple options for students to earn certificates like in Microsoft 

Word or Excel and/or a trade skill like in the construction or sports medicine classes. There is 

also a new paid internship for students in the Medical, Health and Biological sciences academy. 

Within special education, there is a WORC program for mod/severe students between the ages of 

18-24. This allows students of this population to learn a trade.  

CATEGORY B: STANDARDS-BASED STUDENT LEARNING: CURRICULUM 

Areas of strength for Standards-Based Student Learning: Curriculum (if any): 

 

● Evidence of standards-based, rigorous curriculum in all content area classes. Evidence of 

functional curriculum in the mod/severe program. 

● Students have many opportunities to prepare for college and career through access to Cajon 

HS career pathways and Linked Learning. 

● Increased awareness by staff of the expectations of Common Core standards and 

curriculum planning using the RCD method (Rigorous Curriculum Design).  

● Access to current Educational Research and Thinking. Staff has access to an online eBook 

library on Gale Cengage, which offers resources ranging from the use of effective teaching 

strategies to addressing the needs of a diverse student population.  

● Integration of the college and career-readiness academies is a strength for Cajon. There is 

a program specialist for the academies, counselors are included on the pathway team, and 

each team has a lead teacher. Clear evidence that there is a lot of input and buy in to help 

students choose a pathway. At this time, 50% of Cajon students are in a pathway.   

 

Key issues for Standards-Based Student Learning: Curriculum: 

● Continue to work on congruence between concepts and skills taught and the academic 

and college and career-readiness standards.  

● Time for alignment of strategies and skills for IB and college prep is needed.  

● Full implementation of Common Core Literacy and Mathematics Standards within all 

content areas is expected. 

● Intentional incorporation of the SLOs into daily lesson plans. 

● The existing structure needs to be clearly communicated to all stakeholders and a focus 

on school wide implementation to ensure every classroom shows a connection between 

core courses and individual pathways.   

● Provide equal and consistent support to all content areas so that curricular 



 

implementation across all areas is easier. 

Important evidence from the self-study and the visit that supports these strengths and key 

issues include the following: 

 

● eBook library 

● Rigorous Curriculum Design team 

● Electronic frameworks 

● District benchmarks in both ELA and math 

● College and Career-readiness Academies 

● Unit plans  

● Department Action Plans 

 

 

CATEGORY C.  STANDARDS-BASED STUDENT LEARNING:  INSTRUCTION 

C1.  Challenging and Relevant Learning Experiences Criterion 

C1.1-Student Observations and Examining Work  

 

The students of Cajon HS are provided with many opportunities to achieve the academic standards 

and Schoolwide Learner Outcomes.  The majority of core content courses are planned utilizing the 

RCD units provided by the District, and Cajon departments adopt and modify the units, as they 

deem necessary.   MYP units and IB Unit Plans are also utilized in those respective classes to 

determine the content taught.  Cajon staff has begun to take steps to ensure that all teachers’ 

lessons/unit plans reflect the essential components of content standards, formative assessments, 

and differentiation strategies.   

 

The Schoolwide Learner Outcomes were evaluated and modified to reflect more current 

expectations for students in terms of academic proficiency and responsible citizenship.  Alignment 

of course unit plans to reflect SLO’s and increased evidence that SLOs are directly addressed 

through classroom instruction are in progress.  Staff has not yet discussed formal strategies to 

measure how well students attain the SLOs.  The majority of classrooms demonstrated bulletin 

board areas to post student work; however, student work samples were not consistently indicative 

of the content standards or high-level critical thinking (DoK). 

 

Classroom observations and interviews with students and staff indicate however, that there is a 

disparity in the quality and level of rigor implemented in the college-prep, non-IB courses 

compared to the level of cognitive challenge required more consistently in the IB courses.  Specific 

instructional strategies to assist in differentiating content to make it accessible to all students in 

classes was evident in some classes.  Instructional strategies evident in most observations included: 

small groups, use of graphic organizers to scaffold content, student choice in assignments/projects, 

and rotational labs in science.  There was insufficient evidence provided to the Visiting Committee 

at the time of the observations, to demonstrate that there are specific and consistent practices 

adopted and regularly embedded in classroom instruction to differentiate for students. 



 

 

Several content areas have adopted new curriculum such as English and English Learner and RSP 

classes.  Various instructional strategies have been explored by departments.  For example in math, 

the focus is on student use of academic language. The English department utilizes dialectical 

journals, annotating the text, and color-marking. There is some evidence that strategies such as 

think-pair-shares, jigsaw reads, and use of manipulatives in math are used by some teachers.  In 

Social Studies, action plans reflect the use of close reading strategies (OPVL). 

 

Through student interviews, focus group interviews, and classrooms observations, the Visiting 

Committee found the need for consistent alignment between the task that students are asked to 

perform and the standard being addressed. While standards are clearly posted in rooms, there is a 

disconnect with the actual lesson and level of rigor to match the standard.  This was evident in 

some college-prep courses.  Students indicated through interviews, that they clearly understand 

what is expected of them in terms of mastery levels.   

 

C1.2-Student Understanding of Learning Expectations 

 

Most teachers post the standards and lesson objectives on the board.  Common Core literacy 

standards are also written out.  Most classrooms also post their RCD unit plan as well.   

In addition, counselors provide a 4-year plan for students to track their progress in meeting 

graduation requirements and A-G requirements.   

 

Most ELA teachers embed ELD standards in their classes. Cajon has dedicated 4 periods of ELD 

courses specific to ELD students.  The Math Department use data to refine their lesson planning. 

Additionally, the 11th grade Math students practice the SBAC twice before the “test”.  

Cajon staff has begun to utilize rubrics to assess student proficiency; however, staff admit that they 

have not yet adopted any common rubrics used by all departments.  As evident from student 

interviews, most students can articulate that teachers require much work and have high 

expectations for them to complete tasks.  There was insufficient evidence to indicate that students 

know what they are learning and why (clear expectations and learning objective). 

 

Additional ways that Cajon students know what their expected performance levels are is through 

AVID, where students develop as effective communicators through strategies such as Socratic 

Seminar, philosophical chairs and presentations.   SLO #3- Responsible Citizen is most evident in 

the Senior Portfolio. This allows students to reflect on their academic progress over their years at 

Cajon High.  

 

C1.3 Differentiation of Instruction  

 

Many Cajon teachers use a variety of techniques to differentiate their curriculum to meet the needs 

of their diverse student learners.  Some common assessments are used to monitor student learning 

and determine the need for re-teaching. Technology, when available, is infused throughout the 

curriculum to assist with diverse learning needs; tools such as Google classroom and hardware 

such as iPads and laptops are evident many classrooms.   



 

 

Other means to differentiate curriculum to support diverse learners that were evident in many 

classrooms are: 

● Science offers small group activities and labs 

● Social Studies give students choice for projects and essays 

● Special Education uses tactile manipulatives, technology devices and will modify writing 

assignments. Special Education has aides to support student-learning needs. In the 

mod/severe program, the students learn functional academics.  

● ELA use online platforms for student collaboration, independent reading and peer tutoring.  

● Math uses differentiated handouts and sentence frames to support student writing skills. 

● PE modifies according to the ability and limitations of the students.  

● Art uses models, Think/Pair/Share, and students are offered “choice” 

Access to technology is highly desirable as a tool to support learning; however, outdated 

equipment and issues with internet connectivity continue to be an obstacle for consistent use in 

classrooms to enhance learning.  Inadequate technology contributes to the inequities evident in the 

quality of instruction in some classrooms for some students. 

 

C2.  Student Engagement Criterion 

C2.1: Student Engagement Criteria  

Researched Based methodologies were observed and or discussed in focus groups from the 

respective departments below: 

● Social Studies Critical Thinking and Research skills part of their department Action Plan. 

Middle School Years and IB students are required to take end of year exams that include 

research skills. Students are expected to apply new knowledge in end of course exams.  

● English Department uses annotation and color marking.  

● Foreign Language Department is working on mastery of targeted language in the three 

languages offered at Cajon High. (German, French and Spanish)  

● Science Department has begun to explore the NGSS and is beginning to incorporate 

science labs in every course.  

● Math Department encourages teachers to use Collaborative Conversations, in which ideas 

are presented, defended, elaborated and responded to. 

● Staff has indicated that the district created RCD Units and Assessments. Some 

departments are currently using them and some will be implemented by Cajon in the 

future. 

In terms of integrated use of multimedia and technology, some teachers use software that is 

available through the new textbook adoption. Software is used with during direct instruction by 

using projection systems or by small groups who share a single computer. In addition, three labs 

serve as support for teachers in all disciplines, however, the firewalls need upgrading so that 

students can use simultaneously. A new copier was added in the teacher’s workroom in 2017. 

This copier converts documents to PDF forms so that they can be uploaded to Google 

Classroom.  Teachers have been trained in Google Classroom and receive support by the 

Technology Resource Specialist that is onsite to support teachers. Staff reports that student cell 

phones are used in classroom to check for understanding and to conduct student surveys.  

 



 

Cajon HS gathers evidence of effective classroom instruction from the practice of conducting 

“Instructional Rounds”.  Best practices gathered from these rounds are shared with the staff. In 

addition, the District Superintendent highlighted the use of teachers, facilitators and 

administrators in Instructional Rounds districtwide to observe best practices in various district 

schools. Best practices are gathered and shared amongst all stakeholders.   

 

C2.2. Teachers facilitate learning as coaches to engage all students. 

Most teachers are conducting classroom instruction in a traditional setting, where the sitting 

arrangement in mostly in rows and teachers are delivering whole-class, direct instruction. It is 

observable when the teacher is able to switch from direct instruction to facilitator of student 

learning when students are seated in pods of three or more.     

 

Students are enrolled in a mandatory 9th grade class that supports the future pathway or program 

they will be involved with at Cajon High School. Both pathways and IB use end of course 

capstones and or exams to culminate their experience at Cajon High. All programs include 

project based learning and or internships that allow for real world experiences.  

 

Findings gathered from Instructional Rounds in 2016 and a Gallop poll student survey in 2016; 

indicate that most students define their teachers as coaches in mentoring them and providing 

guidance and advice. There is insufficient evidence through classroom observations that classes 

demonstrate a gradual release model from teacher-led to student-led presentations and 

discussions.  Some classrooms showed evidence of more student collaboration and project-based 

learning opportunities. 

 

C.2.3 Examination of Student Work 

Cajon uses CAASPP as a measurement for student achievement. ELA is the area of strength in 

this assessment. Significant subgroups such as low socioeconomic, and Latino/Hispanic also saw 

small gains, however, African American continue to show a wider gap in achievement. Math 

scores on CAASPP indicate that 11% of students are achieving at above Standard for the 2014-

2016 SY. Only small gains were achieved by low socio-economic and Latino/Hispanic students. 

African American achievement dipped.  

Seniors in IB courses take end of year exams. 237 candidates register and 23 of the students 

earned the IB Diploma in 2017. School is averaging 24 students a year earning the IB Diploma 

since 2014.  

Sample student work is current and posted in the classrooms. Rubrics and/or grading scales need 

to be displayed consistently. However, the focus group for instruction stated that the school uses 

rubrics that model the SBAC language schoolwide.  

Mastery grading was discussed by the Office of Superintendent. Cajon High is in the early stages 

of mastery grading awareness and practices. 

 

C.2.4 Higher Level and Problem Solving Skills 

Depth of knowledge, high-level expectations are embedded in the 2012 State adopted Common 



 

Core Standards. Cajon teachers in all core content areas are required to include the common core 

standard in their lesson/unit plans.   Focus group interviews indicated there is evidence that 

teachers use a variety of strategies to check for understanding and attempt to expose students to 

high-level critical thinking.  Work that is posted in classrooms reflect application and evaluation 

across the core academic departments. The Science Department uses the 2015 NGSS in which 

computational and mathematical skills are embedded. Students use lab activities that require 

them to ask questions, test hypothesis, and draw conclusions. Teacher designed rubrics are 

supporting student learning by allowing students to know how they will be assessed.  

Classroom observations and student and staff interviews, however, indicate that there is a need 

for Cajon staff to be more consistent with the level of cognitive challenge and high-level 

thinking required in all classes, for all students.  Staff indicated that they are in the beginning 

stages of awareness of what DoK level questions and tasks look like, so that they can better align 

such tasks to the standards.  The need for more congruence between the level of challenge in the 

task to the level of challenge in the standard is a recognized need. 

 

C2.5 Technology supports student learning 

At Cajon HS, Technology is used as determined by teachers and varies widely according to 

availability of hardware and connectivity.   

 

C2.6 Students use variety of materials and resources beyond the textbook 

Laptop carts, Chromebooks, resource material is used to link students real world experiences that 

is otherwise unavailable in the confinement of the classroom. Additionally, students use 

computers for collaborative writing, google classroom interactions, and assessments. PBL 

project requires research skills and the use of technology assists with this. Additionally, 

Pathways offer certificates and real world applications at the school site. Automotive courses 

offers hands on experiences as does Building, Trade and Constructions, Internships through the 

Medical Health and Biological Sciences Pathway support students at off-site locations.  

 

C.2.7 Real World Experiences  

Career Technical Education gives the students hands on practical experience in the class or 

through work site learning. All courses include instruction in employment-seeking skills with 

include resume and interview preparation.  

Freshmen take a course called Career Essentials and or MYP Design class. These classes will 

provide awareness of the different pathways Cajon has to offer. Students choose a pathway in the 

spring. Current pathways available at Cajon include: Academy of Arts and AMP: 

Communication Technologies (IB Diploma available), Theatre Arts Pathway, Digital Design 

Pathway, Academy of Medical, Health and Biological Sciences (IB support classes available) 

Emergency Medical Responder, Sports Medicine, Environmental Systems & Biotech-Open 

(2018-19 Open), Academy of Automotive and Construction Technologies (IB Support classes 

available), Building Trades and Construction, Academy of Public Policy and Human Services 

(IB diploma), Psychology and Human Services and Public Policy and Law.  

 



 

CATEGORY C: STANDARDS-BASED STUDENT LEARNING: INSTRUCTION 

Areas of strength for Standards-Based Student Learning: Instruction (if any): 

● Most core departments seem to have consensus as to how to address the standards, 

provide differentiation and use technology to support student learning. This is evident 

through RCD unit plans, lesson plans, and instructional strategies adopted by 

departments. 

● CTE courses aligned to pathways give hands on real world experiences.  

● Departments are making every effort to address long-term projects and portfolios, as a 

means to support more complex problem solving skills for students.  

● Technology use is increasing in many teacher classrooms.  

● Content Standards are posted in classrooms.  

Key issues for Standards-Based Student Learning:  Instruction (if any): 

● Continue to address the achievement gap in Math as evident in the CAASPP scores and 

course pass rates, by incorporating Professional Development that supports department 

time to look at the data supported by the Digital Library to inform instruction.  

● Identify ways to incorporate instructional support through the use of BrainFuse, Turnitin, 

or any other App or web-based program that the school has invested in as a means to 

support student achievement. Supports should be universally accessible to all students.  

● Adopt and utilize common rubrics in all departments that reflect elements of mastery 

learning and proficiency levels. 

● Consistent implementation of instructional strategies that differentiate and support DOK 

Levels 3 and 4 in all classes 

● Utilize MOU/Collaborative time to engage in a continuous cycle of standards based 

teaching and learning  to align units, assessments and best practices 

● Explore strategies to increase student engagement and interaction.  

 

Important evidence from the self-study and the visit that supports these strengths and key 

issues include the following: 

 

● Evidence of RCD units and lesson plans 

● Department Action Plans demonstrating objectives to address instructional practices and 

delivery of common core standards 

● Release-time and MOU PD Mondays to support common planning and collaborative 

conversations 

● District organizes Instructional Rounds with Administrators and teachers across sites. 

● Classroom Observations and Interviews  

 

CATEGORY D.  STANDARDS-BASED STUDENT LEARNING: ASSESSMENT AND 

ACCOUNTABILITY 

D1. Using Assessment to Analyze Monitoring and Report Student Progress 

Criterion 

D.1.1 Cajon High School reports student performance data to parents and other stakeholders of the 

community through the publication of SBAC results and the CST. Parents receive a comprehensive 



 

report of their student’s performance in the mail. The school’s results are also available on Cajon 

High School’s SARC, published on the district website. Hard copies are available at the Cajon 

Administration office (parents are informed of this in the annual registration packet). 

Cajon staff work in departmental and WASC focus groups to analyze CAASPP and CELDT (now 

ELPAC) results, and achievement data from multiple sources using a district‐developed data 

analysis protocol. This protocol includes analyzing student performance, recalling the program 

and practices of the previous year, reflecting on possible connections between performance, 

program, and practice, and identifying factors that may have influenced performance. Actions are 

proposed to improve student achievement and increase student performance. The data is shared 

with several advisory groups (School Site Council, Latino Advisory Committee, IB Advisory 

Committee, English Language Learners Advisory Committee, and African American Parent 

Advisory Committee) during their regularly scheduled meetings where similar discussions are 

held. The school’s action plan is modified yearly and approved by the SSC to reflect changes and 

additions in strategies for improving student achievement and is shared with the school’s advisory 

groups. 

While Cajon is looking at several sets of data and having conversations about what they can do to 

improve on student assessment scores, there seems to be some inconsistency in both the 

development of this process and the degree to which all courses and subjects are participating. 

Some departments are using site-level created common assessments, some are using assessments 

developed by the district, and some are using individual teacher-created assessments. Some of 

these assessments are regularly scheduled (for a specific point in the semester or at the end of a 

unit) and some seem to not follow a scheduled plan. The creation, implementation, and evaluation 

of these common assessments can be more consistent, systematic, and productive if they were 

implemented as a school-wide focus (i.e. all courses in all departments create, implement, and 

evaluate regularly scheduled common assessments). There is also inconsistency in the degree to 

which Illuminate is used to collect data (from common assessments or any other assessments). A 

more widespread use of this program could benefit the disaggregation of data with the intent of 

informing instruction. 

While the school uses several methods of assessment, has release dates to evaluate the data 

collected on these assessments, they need to spend more time developing the process they have 

begun to implement. Cajon needs a more systematic approach, a common program to use in the 

collection of the data to ease analysis efforts, and a cohesive approach to common assessments in 

all courses and all departments. Cajon seems to be in the developing stage and needs to spend more 

concerted effort in the area of common assessments, solidifying what they have started. The district 

does not seem to be providing what they need in the way of common assessments and as a result 

they have begun developing their own but it is going to take a lot more work before the process is 

considered fully developed and effective. 

 

Monitoring and Reporting Student Progress: The school informs and creates understanding 

through effective processes in order to keep district, board, parents, and the business and industry 

community informed about student progress toward achieving the academic standards, the college- 

and career-readiness standards, and the schoolwide learner outcomes. 

 

D.1.2 Cajon High School informs all stakeholders of student achievement including CAASPP 

Data, Graduation Rates, International Baccalaureate enrollments and pass rates, EL and Special 



 

Education populations via advisory groups like SSC, ELAC, LAC, IBP, and AAPAC quarterly 

parent meetings. This data includes D/F reports, benchmark scores, common assessment outcomes, 

referral and suspension data, and school climate survey data. 

Student progress (assignment grades, tests scores, homework completion) is monitored through 

the Aeries program (accessible to students and parents). Poor work notices are given to students 

earning a D/F around week four of each quarter to make parents aware that their student is 

struggling. Report cards are mailed to parents on a quarterly basis. Counselors meet frequently 

with students and parents to discuss the student’s progress. 

Tuesdays and Thursdays are set aside in particular for parent-teacher conferences although it is 

not known the degree to which parents or teachers take advantage of these opportunities. The 

parent or teacher can request the conference and translation services are provided by the school if 

needed. Cajon also uses the School Messenger system to notify parents of academic progress 

reports, daily attendance, and upcoming events. Students, parents, and the community also have 

access to the school website for additional information and classroom created REMIND accounts. 

Currently Cajon HS is piloting a new SST model through the database “Beyond SST”, which  

allows teachers and staff to submit referrals online. The MTSS Coordinator will get an email alert 

and the Climate & Culture team will follow up with the students. An SST team will be developed 

and put into place for next year, and they will be able to conduct Pre-SST/SST meetings with 

teachers and parents in order to decide on classroom interventions to be used with the students. 

Cajon is hoping that the use of “Beyond SSTs” will be in full-effect by next school year, as this 

year has been more about familiarizing all stakeholders with the new process. Currently, the 

Culture & Climate team are going through training programs, which they will later be able to 

disseminate to the entire Cajon staff so that everyone is on board. While this program is in the 

piloting phase, teachers are still able to complete paper-based SST referrals.  

 

Monitoring of Student Growth: The school has an effective system to determine and monitor all 

students’ growth and progress toward meeting the academic standards, the college- and career-

readiness standards, and the schoolwide learner outcomes, including a sound basis upon which 

students’ grades are determined and monitored. 

 

D.1.3 English and Math teachers follow the Common Core State Standards and Science teachers 

follow the Next Generation Science Standards to determine the learning targets for courses taught. 

Common assessments, course assessments, projects, and essays are used to evaluate students and 

assign grades based on a student’s ability to demonstrate mastery of the standards assessed. Cajon 

teachers use collaborative groups, in‐class participation, research papers, journals, PowerPoint 

presentations, and class quizzes to assess and monitor student progress as evidenced by 

Instructional Rounds walkthrough data. Assessment data is used to adjust instruction as needed on 

an individual course basis. All departments use the Common Core Standards to help increase 

student literacy. Teachers in departments work individually and collaboratively to develop 

curriculum-based standards‐based assessments and rubrics. They do this on their own PLC time 

as well as on several full release days the school has set aside for departments. There needs to be 

some time for follow-up on the data collected from the assessments. Staff at Cajon need more time 

to review the data so they can better inform instruction. 

While Cajon uses a variety of assessments, there is some disparity in the rigor and skills between 

college prep and IB courses. While IB courses tend to focus on higher-order thinking and advanced 



 

skills (analysis, synthesis, design, etc.), college prep courses tend to focus more on lower-order 

and basic skills (define, identify, recall, etc.). While many classes had higher-order standards 

posted as the target for the day’s activities, observations in some of the college prep classes showed 

that the skills actually being assessed were lower-order. 

Special Education students are assessed formally and informally for their annual IEPs. Goals are 

set yearly and progress is monitored. In addition, special education teachers use student IEP goals 

to help evaluate their progress meeting standards, graduation, or Certificate of Completion. 

Counselors meet with students on an ongoing basis to evaluate their progress towards A‐G 

completion, high school graduation and attainment of their 4‐ year graduation plan. 

 

D2. Using Assessment to Monitor and Modify Learning in the Classroom 

Criterion 

2.1 MYP and DP have alternative curriculum and assessment processes that meet the specific 

requirements of the International Baccalaureate Programme. MYP and DP teachers use past IB 

exams or practice tests/questions from the IB website to construct classroom assignments and tests 

and to prepare students for the formal IB assessments. English Learners take the CELDT (soon to 

be switched for the ELPAC) test during the testing window between August and September. 

A variety of formative (projects, student presentations, quizzes, tests, dialecticals, quick writes, 

lab reports, group assignments) and summative (unit tests, Benchmarks, Papers, Lab Practicums, 

Oral Presentations, Group Projects/Presentations) assessments are used at Cajon. Benchmarks 

occur in English and Math at the end of the second, third, and fourth quarters (fourth quarter 

benchmark is optional due to the CAASPP occurring at the same time). Science students in 10th 

grade take a CAASPP test during the same testing window in the spring though this assessment 

system is being discontinued and tests of NGSS are being piloted. 

 

Additional Online Assessment 

Online Curriculum has built assessments that are both formative and summative. These built in 

assessments provide feedback to the student and teacher regarding content and skill acquisition. 

Students cannot proceed to the next “unit” or “lesson” until they have demonstrated mastery. The 

Apex and A+ programs are aligned with State standards and have been approved by the District 

Office of Secondary Education and the Board of Education. 

 

Demonstration of Student Achievement: Teachers use the analysis of assessments to guide, 

modify and adjust curricular and instructional approaches. 

 

2.2 Following the CAASPP, common assessments, and district assessments in the case of the Math 

department, professional learning communities use an analytic protocol (mentioned previously 

under 1.1) developed by the district called the SBCUSD Team Protocol to compare overall student 

performance to the type of students tested and the classes in which they were enrolled. Besides the 

Team Protocol used in the aforementioned assessments, a more informal approach is used to have 

conversations about other course-alike assessments. Teachers regularly communicate about what 

they are teaching (pacing) and what they are assessing students on. Again, while assessments are 

implemented and there is a protocol to disaggregate the data to inform instruction, there seems to 

be some inconsistency in how widespread this process is.  Is it being done by individual teachers 



 

or by the entire department? Also in question is which assessments in particular go through the 

process (CAASPP and CELDT/ELPAC go through the process but it seems like not all Common 

Assessments do). 

On an individual class level, students communicate their understanding through a variety of 

assessment methods. In the classroom, formative assessment information is considered to guide 

the method, tone and pace of instruction. Based on this information, instruction and assessment is 

differentiated to match the learning strengths and needs among identified subgroups including 

students with Special Education and English Learner students. 

 

Student Feedback: Student feedback is an important part of monitoring student and classroom 

progress over time based on the academic standards, the college- and career-readiness standards, 

and the schoolwide learner outcomes. Interviews and dialogue with representative students inform 

the degree to which learning experiences are understood and relevant in preparing students for 

college, career, and life. 

 

2.3 A random sampling of students from across disciplines and across grade levels were 

interviewed to obtain student feedback. When students were asked if they were aware of the 

standards, the upper-class students (grades 10‐12) were aware, but incoming freshmen indicated 

they were not. About 50 % of the students that were interviewed felt that there was a relationship 

between achievement of standards and SLOs and their post-secondary goals. 85% of students felt 

that they were aware of the standards and what they mean. Most classes posted standards and 

objectives on the board. 

90% of those students in upper level technical and vocational classes such as Auto Shop and 

Construction and Graphic Design felt that there was a direct and relevant relationship between 

standards and their post-secondary goals. Students in vocational classes felt that they took input 

from the teacher with respect to their own competency and used it for their next assignment. In 

general, students commented they would like more feedback and stated that they use feedback to 

improve. 

Most students interviewed believe that they understand how to evaluate their own work. Students 

indicated that they are asked to participate in group work so they fulfill tasks together and have 

opportunities to evaluate each other’s work as well as their own work. Students reported 

opportunities to self-evaluate using rubrics and the completion of individual projects; however, 

rubrics were not always readily visible when visiting classrooms. There also seemed to be 

inconsistency between the standards written on the whiteboard underlining the skills that were 

supposed to be assessed and the skills actually being assessed (the skills being assessed were more 

basic in many instances, especially in the college prep courses, compared to the more complex 

skills indicated by the posted standards). 

 

D3. Using Assessment to Monitor and Modify the Program Schoolwide Criterion 

3.1 There are several high-stakes test indicators used to assess and monitor student progress. These 

indicators include CAASPP data, IB test scores, and CELDT/ELPAC scores. This data is used for 

many reasons including targeting funding for professional development, identification of specific 

academic interventions that address student need, and research-based programs. 



 

As part of the annual review of this data, parents also review LCAP and Title I expenditures 

designed to support students in attaining high academic standards and improving performance on 

assessments. Annually, expenditures are evaluated for effectiveness and stakeholders 

collaboratively determine which to continue, discontinue, and modify. Stakeholders also identify 

new strategies for meeting growth targets. 

In addition to the ongoing review of academic performance data, School Messenger is the 

automated phone messaging system that calls parents to communicate to them information about 

important school activities and other messages, and to inform parents if students are absent or tardy 

from class. Open communication through phone calls, emails, and the school website allows 

parents more access to teachers and helps them check on student progress. 

Parents and students have access to Aeries to stay informed about the student’s grades and 

attendance. Aeries allows parents and students to review their current grade and then contact staff 

members to address any concerns the parent or student may have. One concern parents have shared 

is that some teachers are not updating Aeries on a regular basis. Administrators are aware of this 

problem and are addressing it with the teachers who are not updating Aeries as required. 

Mid‐quarter academic warnings, poor work notices, are used to inform all stakeholders of any 

student’s grade that is at a D/F so interventions can assure student success at quarter and semester 

grades. Student Attendance Review Board (SARB) monitors absences and tardies to ensure student 

accountability and may send frequent abusers to the court system. This helps the student’s with 

their attendance, which is vital to learning. SARB needs to be consistently implemented so that it 

can benefit all students with attendance issues. 

Local businesses partnerships with SBCUSD have been used created an incentive program to keep 

students in class with perfect attendance. Prizes are awarded throughout the school year and 

students with perfect attendance at year’s end are entered into drawings to win cars. This keeps 

more students coming to class where they can grow academically and be more successful in school. 

 

Additional Online Assessment 

 

Students enrolled in online instruction are concurrently enrolled in the regular program. These 

students participate in state mandated tests with their peers during the normal testing window. 

 

 

Curriculum-Embedded Assessments: The school regularly examines and analyzes standards-

based curriculum-embedded and standardized assessments for English language and mathematics 

in all subject areas. 

 

3.2 Teachers meet in course‐alike groups to create common unit plans that will be followed by all 

teachers within the group (though teachers are allowed to personalize the experience with respect 

to what texts or classroom activities they want to implement in pursuing a specific standard). 

Common core standards in English and math are infused into the course curriculum of each course‐

alike subject when appropriate. For example: common core math standards are being incorporated 

in Science Department Unit plans, while English common core standards are being incorporated 

into History. All departments are expected to integrate CCSS standards for literacy as appropriate 

to the content being covered. 



 

In order to increase effectiveness of infusing ELA and math standards into all subject areas, the 

timing of implementation of the course‐alike planning and assessment needs to be addressed so 

that assessments results can be acted upon to improve student outcomes. Cajon needs to improve 

the timing with which common‐unit instructional materials are shared to course‐alike teachers. For 

example, unit workbooks should be given prior to entering the unit. If all teachers within the 

course‐alike department maintain a similar pace, that will improve the effectiveness of gauging 

the student’s progress towards meeting common core standards. 

Cajon uses assessments such as Smarter Balanced, District testing, and common assessments to 

identify where students perform well and where students need improvement. This data is then used 

by many course‐alike teachers during unit‐planning to improve lesson plans so teachers can work 

towards closing the achievement gap between what is known and what needs to be known in order 

to meet state standards. In order to be more effective, this process needs to be implemented more 

regularly and consistently across all courses and departments. There needs to be scheduled timing 

of the common assessment as well as scheduled time to review the data collected from the 

assessments to inform instruction. 

English Language Learners are expected to master CCSS in ELA and Math. To support EL 

students and attainment of the CCSS and SLO’s, counselors schedule ELL students with teachers 

possessing a CLAD certification. The Cajon Program Facilitator schedules two bilingual aides 

according to student class schedules to ensure appropriate support for beginning, early 

intermediate and intermediate level EL students so students have an equitable opportunity to meet 

standards and improve performance on assessments. Teachers can also request support from 

bilingual aides and communicate student needs to create an effective learning environment. 

Teachers provide differentiated instruction to provide multiple exposures to material.  

 

Schoolwide Modifications Based on Assessment Results: The school uses assessment results to 

make changes in the school program, professional development activities, and resource allocations 

demonstrating a results-driven continuous process. The school periodically assesses its curriculum 

and instruction review and evaluation processes. The school employs security systems that 

maintain the integrity of the assessment process. 

 

3.3 The school’s action plan development process includes a continuous cycle of data analysis and 

monitoring by the school’s Leadership team. Input from the Cajon School Site Council, English 

Learner Advisory Council, Latino Parent Advisory, and African American Parent Advisory 

Council is solicited and the Program Facilitator and Principal relay this input to the leadership 

team. Some of the specific areas that are monitored are student achievement data, as it becomes 

available, tutoring rates, expenditures, and SPSA task implementation. 

A development team consisting of administration, teachers, parents, and classified staff members 

analyzes CAASPP (including claims, targets, and ALDs), CELDT/ELPAC, AMAO, A‐G 

attainment rates, Attendance data, Instructional Round data, Walk‐Through data, Title I Surveys, 

Parent Surveys, and PBIS. Analysis of the data allows the development team to determine 

strengths, areas of need, and suggestions for improvements for the upcoming school year. 

The Estimated Planned Expenditures that detail how funds will be allocated to address the 

Academic Priorities are detailed in the LCAP Addendum and Title I Action Plans. The 

Comprehensive Data Analysis and LCAP Addendum and Action Plans portions are shared with 

stakeholder groups (classroom teachers, ELAC, AAPAC, and SSC) for feedback, input, and 



 

suggested changes). The plan is shared over multiple meetings of parent councils (ELAC, AAPAC, 

and SSC), and was ultimately approved by SSC. 

Changes to the master schedule have been made as a direct result of analyzing student performance 

on state, district, and school assessments. Examples of changes to the master schedule include 

adding math support classes for entering freshmen who perform significantly below proficient, 

and the addition of an ELD support class for beginning, intermediate, and intermediate EL. In 

addition, the number of sections of IB and college prep courses is adjusted each year to account 

for student requests, and needs based on previous years’ test results and grades. 

Some student support programs have been implemented as a direct result of analyzing student 

performance data on state, district, and school assessments including supplemental mentoring 

programs designed to address student and community feedback related to student need for 

interaction with caring adults. For 2017, additional training for Brainfuse Online Tutoring program 

and Turnitin Feedback Studio have been scheduled (it was indicated by staff these as well as other 

tools offered by the school are underutilized). Cajon offers daily after-school tutoring in math in 

response to student achievement in CAASPP Math testing. While these student-centered aides help 

increase student achievement, the degree to which they are implemented is not as high as it should 

be. Communication about the availability of these programs and training on how to use them needs 

to be more widespread and clear so that students can take advantage of them. 

 

3.4 Cajon High School administration, leadership team, and teachers use results published by the 

California Department of Education (CDE) and SBCUSD regarding student performance 

including graduation rates, credits, A‐G course completion, math failure rates, grades, and other 

important and relevant data. The data is used to modify the schoolwide action plan and prioritize 

categorical spending to target identified weaknesses or areas for growth. 

As a result of this evaluation, Cajon has chosen the focus areas of Grading Practices, School 

Climate, and Unit Planning as areas of focus for the 2017‐2018 school year. This has allowed 

Cajon staff to begin coming to an agreement on grading practices such as opportunities to reassess 

and demonstrate mastery, teacher expectations for supervision support during the school day, and 

inclusion of CCSS standards, College and Career competencies, and Student Learning Outcomes. 

The agreement on how and to what extent these foci should be implemented is not consistent 

though and should become part of the school’s professional development to ensure all staff are in 

agreement and adhering to addressing what they have determined to be a schoolwide need. 

 

3.5 The integrity of the assessment process is maintained using District and State protocols. The 

testing site is secure and proctors (available certificated staff at Cajon) are trained in the 

administration of the assessments. 

 

CATEGORY D: STANDARDS-BASED STUDENT LEARNING: ASSESSMENT AND 

ACCOUNTABILITY 

Areas of strength for Standards-Based Student Learning: Assessment and Accountability (if 

any): 

 

● Teachers are working more collaboratively as a group in creating and implementing 

common assessments (along with corresponding rubrics), collecting data based on the 



 

results of the assessment, sharing the disaggregated data, and informing instruction based 

on an analysis of the data. 

  

● Teachers in Math and English follow the Common Core State Standards to determine the 

learning targets for courses taught. Science teachers follow the Next Generation Science 

Standards. Teachers other than Math and English use the Common Core standards to aide 

in student literacy. 

  

● Special Education students are assessed formally and informally for their annual IEPs. 

Goals are set yearly and progress is monitored. In addition, special education teachers use 

student IEP goals to help evaluate their progress meeting standards, graduation, or 

Certificate of Completion. 

  

● Counselors meet with students on an ongoing basis to evaluate their progress towards A-

G completion, high school graduation and attainment of their 4-year graduation plan; 

counselors also work in conjunction with teachers and support staff to ensure student 

proper placement of EL students resulting in the student’s success 

  

Key issues for Standards-Based Student Learning: Assessment and Accountability (if any): 

 

● Develop a more systematic (schoolwide and timely) approach to how common 

assessments are created and implemented, as well as how data is collected, analyzed, and 

used to inform instruction. This includes providing time for staff to develop this system 

so it may be implemented more thoroughly and consistently. Common assessments 

should be implemented in all courses on a regular basis and must be used to inform 

instruction. 

 

● Programs like Turnitin Feedback Studio, Illuminate, and Brainfuse are being 

underutilized (indicated by staff and students); there needs to be better communication on 

their availability so they are more regularly used, and staff and students need to be trained 

in how to use them. 

  

● Assessment and tasks, which address higher thinking skills, need to be consistent in all IB 

and college prep courses. Some of the IB and many college prep courses list high-level 

skills as the standard of focus, but the classroom tasks and assessments evidenced the 

required thinking done by students to be at a lower level of complexity. 

 

 

 

 

 

 

 

 

 



 

Important evidence about student learning from the self-study and the visit that supports 

these strengths and key issues include the following: 

 

● Classroom visits 

● WASC Assessment Focus Group 

● WASC Parent Meeting 

● WASC Ad Hoc Student Meeting 

● WASC Leadership Meeting 

● Individual Staff Meetings 

● Artifacts provided by the school 

 

 

  



 

CATEGORY E.  SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL 

AND ACADEMIC GROWTH 

E1. Parent and Community Engagement Criterion 

E1.1 Regular Parent Involvement 

 

Cajon High School has four parent committees in order to serve the different needs of the 

parents: ELAC, LAC, AAPAC, and SSC. Cajon offers a parent center that is welcoming and 

contains technology, including a printer and kitchen items to accommodate the needs of the 

parents and community. The SSC involves stakeholders to implement and monitor the SPSA, the 

school’s action plan, categorical budget and the WASC report. In addition, there is an IB Parent 

Advisory Committee, which meets twice a year in order to discuss how to best support the IB 

students. Adult English language classes are held on campus in order to support the parental 

community, as well as encourage attendance at the parental committee meetings. Cajon is doing 

a great job communicating with parents, guardians, students and community members outside of 

school. There are many different social media outlets for the community to visit, including a 

website and Instagram account. Phone calls, text alerts, Remind alerts, flyers, email and 

communication done through Peach Jar are all methods that Cajon frequently uses in order to 

keep the community informed.  

 

E1.2 Use of Community Resources 

 

Cajon High School provides four academies in order to provide support for their student 

population through resources and partnerships with the outside community, with 11 pathways 

embedded within. The Linked Learning pathway in particular offers partnerships with local 

schools, businesses and professions/careers in order to give students the opportunity to gain real-

world exposure and experience. Cajon also offers college access programs such as Gear Up and 

TRIO, which are aimed at helping underachieving communities. Gear Up serves the class of 

2020, helps students with their 4-year plans, and strives to build a connection between parents 

and teachers. Cajon H.S. annually hosts college and trade fairs to help connect students with 

resources and prepare them for college. 

 

In addition, IB students are expected to complete a minimum of 150 hours of community service. 

Many scholarship opportunities come from the local community. Students are encouraged to 

interview with these local community programs in hopes of earning themselves scholarship 

money for postsecondary schooling.  

 

 

 



 

E2. School Environment Criterion 

E2.1 Safe, Clean, and Orderly Environment 

 

Cajon High School follows district policies to address safety concerns such as sexual harassment, 

internet safety, bullying and cyber-bullying. Students receive a Cajon handbook at the beginning 

of each year that outlines expectations and repercussions for not meeting those expectations. 

“Expectation talks” are conducted by administration and the site program specialist annually, in 

order to ensure that students know what is expected of them. Stakeholders take part in drafting 

the school’s safety plan that outlines expectations for school emergencies.   

 

 

E2.2 High Expectations/Concern for Students 

 

Discipline data is collected at Cajon through the PBIS system using office referrals, suspensions 

and the HERO program. It is used to identify students with chronic behavioral problems in order 

to provide evidence when contacting and meeting with parents, and then referring them for 

tutoring, mentoring, SSTs and credit recovery programs. HERO allows teachers and admin to 

award points to students for good behaviors such as attendance, being on-task and displaying 

initiative. The program has not been mandated but strongly suggested to staff, and email 

campaigns are a regular occurrence. The program is in its beginning stages, as this is the first 

year of implementation, so not all teachers have jumped on board yet.  

 

LINK CREW was created in order to help incoming freshman acclimate to the campus and their 

surroundings, by offering mentorship, guidance and social gatherings. These student members 

have a very positive influence on the campus, and they display great leadership skills. Best 

buddies helps the Sped population to feel connected. The program is very large, with over 300 

members, and it is the most popular and sought after club on campus. The work that Best 

Buddies does is extraordinary, and it helps make the culture of Cajon much more positive, while 

ASB does their part in targeting the entire student population. ASB have a very positive outlook 

regarding Cajon High School. The level of pride that the students display is commendable. There 

are numerous clubs on campus that celebrate the different cultures and ethnicities of the students 

of Cajon High. 

 

The school is working towards holding high expectations for all students, and they have begun 

doing so by offering the multiple pathways and academies in which many students take part. 

Students are required to meet with their counselors twice per year in order to stay on track for 

their 4-year plans and to assure that they are meeting A - G requirements.  

 

Restorative justice has been utilized on campus through PBIS and SSTs. This program has not 

yet been formalized schoolwide and the utilization varies from teacher to teacher. The goal is to 



 

contribute to lower amounts of referrals, suspensions and expulsions by identifying and 

improving behavior issues by giving the students a chance to share their point of view before 

issuing consequences. In addition, the school is making a concentrated effort to meet the 

students’ socio-emotional needs as evidenced by the HERO and Best Buddies program.  

 

 

E2.3 Atmosphere of Trust, Respect, and Professionalism 

 

According to the Customer Service Survey of 2017 and the Panorama Survey in Spring of 2017, 

there appears to be a divide in the levels of respect felt by the English speaking and Spanish 

speaking parents who step on to Cajon’s campus. The area of highest concern for the English-

speaking parents was that the students do not come first, while for the Spanish speaking parents 

it was a matter of meeting with someone in a timely manner. In order to address these needs, 

Cajon has implemented four bilingual clerks and two bilingual interns to assist with the 

translation and needs of the parent groups. Cajon’s staff do feel that students come first, and they 

have committed to increasing the perception that this actually is true.  

 

Cajon High School recently scored well below average compared to other schools in the district 

in the areas of: 

● Climate of support for Academic Learning 

● Knowledge of Fairness & Discipline 

● Sense of Belonging (School Connectedness) 

Only 43% of students feel that teachers go out of their way to help them, while only 45% of the 

students feel like they are a part of the school. In regards to respect, 36% of staff give respect 

towards students, while only 20% of students display respect towards staff.  

 

In order to increase these levels of respect, Cajon holds biannual progress meetings between 

students and counselors, parent orientations. In addition, Cajon is proud to offer LINK CREW, 

GEAR UP, a strong athletics program and Best Buddies as programs that help connect students 

to school.  

 

E3. Personal and Academic Support Criterion 

E3.1 Adequate Personalized Support 

 

Cajon High School has numerous different channels available to students so that they may get 

the proper care, support or placement that they need: 

● The school psychologist assesses students for Special Education  

● The LINK CREW provides mentoring and support with transitioning for incoming 

freshman  

● Anger Management and Insight classes are offered on campus  



 

● There is an Intervention Counselor available via referral 

● Students can be referred to outside mental health agencies for support 

● Students can be referred to outside agencies for credit recovery options 

● Students pending expulsion may be referred to Youth Court (Youth services/counseling) 

● Students can be referred by counselors to the CART program (Colton At-Risk Teen’s 

Academy); a 16-week program providing a mentor to students 

● Opportunity for career exploration through the pathways, AVID, Career Center and/or 

meetings with their counselors 

● 9 full-time counselors are available on campus to support students 

● After-school tutoring in the core subjects is available 4 days a week 

● Accommodations/Modifications are made for students with IEPs, 504s, SSTs 

● Independent Study available 

 

E3.2 Support and Intervention Strategies Used for Student Growth/Development 

 

The teachers at Cajon engage in many different practices in order to develop and implement 

strategies that best fit their classrooms. Instructional Rounds are used to observe teacher 

colleagues in order to gain ideas and insights, while observing practices in action. Teachers have 

reported that effective strategies include but are not limited to writing to explain, critical 

thinking, use of technology, student centered collaboration, utilizing grading rubrics, checking 

for understanding, hands on activities and labs, graphic organizers, peer tutoring, and increasing 

the use of student directed learning activities. Teachers have also reported the use of pre and post 

assessments, an increased use of formative assessments, and re‐teaching when needed. It is 

apparent that some teachers are embedding these practices in their classrooms currently, but it is 

not consistently done school-wide. 

 

The school’s psychologist assesses the students for learning disabilities, college and career 

pathways were created to target student interests, and the AVID program is aimed at preparing 

students for college, and teaching them time-management skills that can be used in 

postsecondary school. The nine counselors on campus are there to support students with classes, 

programs and meeting their graduate requirements. The program leads for AVID, IB, Targeted 

Support and the Academies and Pathways help guide and provide attention to individual students 

in need. At the end of Sophomore year, students at Cajon have class presentations to discuss 

enrollment and the Middle Years Program (covering 9th/10th grade) and the Diploma Program 

(covering 11th/12th grade). By this point, students who have been less successful are offered 

opportunities to recover credits in a different setting (APEX/A+ program). 

  

There are four academies offered at Cajon HS, each with several pathways: 

● Arts and Communication Technology 

● Medical, Health and Biological Sciences 



 

● Systems Automotive and Construction Technologies 

● Public Policy and Human Services 

As freshmen, students watch a presentation regarding these pathways, they then select their top 

three choices, and counselors do their best to give the students one of their top choices, 

depending on the master schedule. Due to the high level of enrollment, not all students are able 

to get their top three choices and they are placed into Pathways that are not of interest to them. 

Students will stay with these pathways for their remaining 3 years of high school. Cajon H.S. has 

plans to be “wall‐to‐wall” Pathways (where every student is enrolled in a pathway) by the 2018‐

2019 school year. Students shared concern at an ad hoc meeting that there are classes embedded 

in Pathways that they would like to enroll in, but they are only accessible to the students within 

that particular Pathway.  

 

E3.3 Support Services – Interventions and Student Learning 

 

Cajon High School feels that one of their strengths in this area is being able to keep their parents 

informed on the programs that the school offers. However, Cajon also feels that a growth area is 

to offer both GATE and Dual Immersion programs similar to the rest of the district, but that is 

not currently taking place on campus due to lack of funding. For now, the IB program is used to 

offer a challenge for those students who would benefit from getting the academic and intellectual 

support from a GATE program.   

 

Cajon offers various assessments in order to accurately identify the learning needs of the 

students. These assessments include CELDT, TELL, CAASPP, 504s, IEPs and SSTs. In 

addition, the school has programs such as AVID, IB, MYP, Link Crew and Gear Up that assist 

with monitoring student grades, tutoring needs and intervention. Additionally, Cajon is in the 

process of refining a 3-tier MTSS program for students who are at-risk. Many teachers volunteer 

their time after work and during lunch in order to help their students succeed in their classes. In 

addition, the school’s plan dictates that four math teachers receive compensation for tutoring 

after school in order to help the critical need for improving math proficiency scores on the 

CAASPP, and schoolwide. In addition, the school’s AVID program utilizes peer tutors as well as 

college tutors to assist the students in their classes and tutorials.  

 

The school ensures that all students, including online students, have access to all of the same 

academic supports. To make this happen for the online student population, free Chromebooks 

and hotspots are available to the students to check out and use at home for their homework 

needs.  

 

 

 

 



 

E3.4 Equitable Academic Support to Enable All Students Access to a Rigorous Curriculum 

 

Students are placed in classes based on ELD level, Special Education RSP, AVID and course 

request. Once these areas are met, students will then be placed into classes based on availability. 

Students can still elect to be placed in the IB Diploma program (sophomores), MYP or in the 

academic pathways, and thus has led to more space in the elective courses. In addition, math 

support classes are offered to the general education students, and Honors courses are offered if 

students elect to be in them. However, due to issues regarding staffing, Pathway prerequisites, 

and grade level restrictions, students may not always be able to get their top choices in class 

schedule. There is a slight discrepancy in regards to the level of support and rigor between the IB 

and CP courses. For some teachers who teach both CP and IB courses, the IB curriculum informs 

the CP curriculum and raises the level of rigor seen within those classes. Through the PD Team, 

there is a goal to share MYP/IB strategies with all teachers in order to disseminate these practices 

to all students, in all level courses.  

 

E3.5 Co-Curricular Activities 

 

Cajon High School currently offers 53 active clubs for students to join. These clubs fall into five 

major categories including college and career ready pathways, leadership and school culture 

(such as ASB, House of Reps, Link Crew, Best Buddies, Latino Club, Pacific Islanders, and 

BSU), athletics, visual/performing arts and also clubs addressing volunteering and community 

service. Although there is an abundance of clubs offered on campus, students expressed a need 

for better marketing and promotion of these clubs. 

 

One of Cajon High School’s strengths is the fact that there are so many clubs available to 

students on campus. According to parents, there is a large variety of clubs and programs offered 

that it surpasses the amount at any other school in the area. This allows activities to be highly 

responsive to the needs of the student population. Programs that stand out in particular, to 

parents, students and staff, are Best Buddies, the Link Crew, ASB and the theatre program. 

Offering so many successful programs has a positive impact on student attendance and 

participation on campus. Conversely, with the overabundance of clubs, Cajon High School has 

difficulty determining the exact numbers of participation within each club, or the frequency of 

participation with those members. This makes it difficult to determine who needs to be targeted 

as possible club members.  

 

 

 

 

 



 

CATEGORY E: SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL AND 

ACADEMIC GROWTH 

Areas of strength for School Culture and Support for Student Personal and Academic 

Growth (if any): 

 

● A wide-variety of extra-curricular activities are available to students, which are highly 

responsive to the wants/needs of students, leading to greater student involvement on 

campus as well as higher attendance rates 

● Parents are kept well informed of all programs offered on campus, through multiple 

forms of communication such as PeachJar, Remind, Phone Calls, Text Messages, emails, 

etc. 

● Designated lab for students enrolled in online courses available, as well as free 

Chromebooks and hot spots to take home if needed. 

● The Linked Learning pathway provides exposure and internship opportunities to students 

looking to pursue particular careers 

● Many different avenues of student support are provided, such as Link Crew, Best 

Buddies, Gear Up, tutoring options, support classes, credit recovery options, Resource 

Center for SPED/RSP, Family Outreach worker, community agencies, and 9 academic 

counselors to help review students’ 4-year plans 

● Numerous specialized programs are provided to the students through the Career 

Pathways, AVID, and MYP/IB programs 

 

Key issues for School Culture and Support for Student Personal and Academic Growth (if 

any): 

 

● Need for more consistent tutoring opportunities to address the needs of student 

proficiency levels across all content areas 

● Provide clear, quantifiable expectations for student participation in extra or co-curricular 

activities 

● Continue to focus on improving the school’s culture and climate through targeted, 

comprehensive professional development opportunities with measurable results within 

the existence of the following programs: HERO, PBIS, Restorative Justice techniques, 

and MTSS strategies that support socioemotional growth. 

 

 

 

 

 

 

 

 



 

Important evidence about student learning from the self-study and the visit that supports 

these strengths and key issues include the following: 

 

● HERO program 

● PD Agendas 

● Master Schedule 

● SPSA 

● WASC Action Plan 

● Culture & Climate Team 

● Professional Development Team 

● 2017 Panorama survey results 

● Ad Hoc Meeting with VC 

● ASB/Link Crew Meeting with VC 

● Leadership Meetings with VC 

 



 

Chapter IV: Synthesis of Schoolwide Strengths and Critical Areas for Follow-up 

 

Schoolwide Areas of Strength  

 

1. There is a strong school culture and a lot of pride in Cajon High School from all 

stakeholders. 

2. There is a wide variety of extracurricular activities, pathways and post-secondary 

opportunities for all students to access. 

3. Vertical alignment plan in process within each of the core department. 

4. Parents are kept well-informed about the school through multiple forms of 

communication. 

5. The CTE courses are aligned to pathways and include real-world experiences to help 

students prepare for careers. 

6. There is structured release time embedded in the schedule to give teachers opportunities 

to collaborate. 

7. The 7-period day allows more students to access additional learning opportunities to help 

prepare them for college and career. 

8. The IB program at Cajon High School is strong and is attracting more students each year. 

9. Instructional Rounds informs school of best instructional practices and areas of need. 

10. The campus is large, well maintained and overall a healthy environment for students. 

 

Schoolwide Critical Areas for Follow-Up  

The visiting committee concurs with the school’s identified critical areas for follow-up that are 

outlined in the schoolwide action plan. These are summarized below: 

 

1. Increase the use of authentic assessment within each subject area to provide real world 

context to student learning. 

a. Goal #1: Increase the use of authentic assessment within each subject area to 

provide real world context to student learning. 

b. Goal #2: Facilitate the relationship between Cajon High School and industry 

partners representing Cajon’s career academies. 

2. Provide access to technology for all students, especially SED students, that allows students 

to gain knowledge of real world technical skills and bridges the gap between high school 

and the 21st century college and career environment. 

a. Goal #3: Refine the universal academic and behavioral intervention program 

(MTSS) to improve speed and efficiency of identifying struggling learners, 

developing effective plans for intervention, and sharing information amongst all 

stakeholders. 

b. Goal #4: Increase student use of electronic resources that supports student learning 

beyond the boundaries of the classroom and the traditional school day/calendar. 

c. Goal #5: Increase the use of innovative technology to facilitate higher order learner 

activities and promotes the appropriate and ethical use of technology. 

3. Increase math proficiency for all students, especially SED, ELL, and students with 

disabilities. 

a. Goal #6: Decrease the math failure rate from 44.5 percent to 29.5 percent. 



 

b. Goal #7: Increase student proficiency rate on the SBAC Math Assessment from 24 

percent to 34 percent. 

c. Goal #8: Reduce the number of students needing to make up math credits using the 

APEX program. 

d. Goal #9: Increase the number of students enrolled in IB math courses. 

 

In addition, the visiting committee has identified critical areas for follow-up that need to be 

addressed: 

 

1. Category A: Develop and implement a clear plan, based on data, from the leadership 

committee for professional development, solidifying a clear structure for school programs 

and initiatives like the college and career pathways, and ensuring the SBCUSD Protocol 

is used schoolwide in common assessments. 

2. Category B: Continue to work on congruence between concepts and skills taught and 

college and career-readiness standards.  The existing structure needs to be clearly 

communicated to all stakeholders and a focus on school wide implementation to ensure 

every classroom shows a connection between core courses and individual pathways. 

3. Category C: Implement consistent and specific schoolwide instructional strategies 

adopted by each department. Each department should determine skills or strategies for 

their teachers to implement in their classroom instruction to aide in student learning and 

achievement. This need will be determined through an analysis of data collected from the 

administration of authentic common assessments that assess multiple higher-order skills. 

4. Category C: Increase the congruence between what students are doing and what the 

standard indicates they should be doing. Observations and student feedback revealed 

many IB classes and some college prep courses utilize assessments and provide tasks, 

which address higher levels of complex cognitive effort. All assessments and tasks in IB 

and college prep courses, whether formative or summative, should mirror the standard 

being assessed, especially when higher-order thinking skills are being evaluated. 

5. Category D: Develop the structure underlying common assessments so that it is 

systematic, schoolwide, and timely. The creation and administration of the common 

assessments, disaggregation of data, and analysis of the data to inform instruction needs 

to be regularly scheduled and performed by all courses. The end result is the development 

of a schoolwide (by department) intervention plan that focuses on the needs of the 

students determined by the data collected from the common assessments. 

6. Category E: Continue to focus on developing targeted comprehensive professional 

development opportunities for the tools that the school provides (Brainfuse, Turnitin 

Feedback Studio, the Hero program, PBIS, restorative justice techniques) for all staff 

with measurable results to improve the school’s culture and climate as well as academic 

achievement. 


